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Pupil Premium Strategy Statement  

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 
2022 academic year) funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school.  

School Overview 

Detail Data 

School name Goffs-Churchgate 

Number of pupils in school  600 

Proportion (%) of pupil premium eligible pupils 35 

Academic year/years that our current pupil premium strategy 
plan covers (3-year plans are recommended) 

2021-2023 

Date this statement was published August 2022 

Date on which it will be reviewed August 2023 

Statement authorised by Tom Sparks, Principal 

Pupil premium lead Sarah Baker, Vice Principal 

Governor / Trustee lead Jean Holt 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £165,427.50 

Recovery premium funding allocation this academic year £26,535 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year 

£191,962.5 
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Part A: Pupil Premium Strategy Plan 

Statement of intent 

Our intention is that all students, irrespective of their background or challenges they face, 

develop as confident, aspirational, resilient, high-achieving, healthy, caring and fulfilled 

members of a diverse, truly fair, and equal community. It is particularly important to us 

that disadvantaged students make good progress and achieve high attainment across all 

areas of the curriculum, particularly in Maths and English.   Finally, the key intent is that 

every student can proceed to the next stage of their education whether it be Sixth Form, 

College or Apprenticeship. 

The focus of our student premium strategy is to support our disadvantaged students to be 

fully active in school life and to ensure that they make accelerated academic progress. We 

will also focus on other vulnerable groups, including students on the child protection 

register and students with mental health needs that is preventing them from fully 

accessing the school curriculum.  

Our strategy is broken down into three strands that are rooted in research from the 

Education Endowment Foundation.  

Strand 1 – Quality first teaching and learning. High quality teaching is at the very heart of 

closing the attainment gap.  

Strand 2 – Education Recovery, supporting students whose education has been worse 

affected throughout the pandemic, including non-disadvantaged students. 

 Strand 3 – The whole child, understanding “Maslow’s five-tier hierarchy of needs and the 

need to meet lower-level needs (food, warmth, security, etc) and emotional needs (like 

friendship that provide a sense of belonging) before focusing on the next set of needs -

esteem and a feeling of accomplishment, which are, of course, the prerequisite to self-

actualisation when we can fulfil our potential.  

By using robust data, not assumptions about disadvantaged students, we are responding 

to the individual needs of our disadvantaged students, our strategy strands complement 

each other and are most effective by staff working together and responding quickly and 

effectively to ensure that: 

• Disadvantaged students have high quality teaching across all areas of the 

curriculum.  

• Targeted academic support that links classroom teaching to structured academic 

tutoring has a positive impact on student progress.  
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• Whole child challenges that negatively impact upon student’s academic progress 

and attainment is tackled quickly and effectively 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 

Challenge 
number 

Detail of challenge  

1 Low literacy levels on entry of some disadvantaged students 

2 Low numeracy levels on entry of some disadvantaged students 

3 Low aspirations and resilience of some disadvantaged students  

4 Poor attendance of some disadvantaged students 

5 Slower rates of learning, or gaps in learning caused by the school closure, and 
the possible continued disruptions to education caused by the COVID-19 
pandemic 

6 Parental ability to support their child’s learning at home 

7 Lack of parental engagement for some disadvantaged students 

8 Limited access to financial support  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how 

we will measure whether they have been achieved. 

Intended outcome Success criteria 

Disadvantaged students, regardless of their 

starting point, make at least expected progress 

through continuing to ensure that learning and 

teaching is consistently excellent 

 

Disadvantaged students achieve progress 
grades at least in line with National Averages 

Increase and improve standards of Literacy 
across all disadvantaged students, using 
reading age data as a measure of impact 

Reading Age data, tracked three times a year, 
shows no gap between disadvantaged and non 
disadvantaged students 

Disadvantaged students who enter the school 
with lower than expected levels of Literacy 

Outcomes at GCSE English and Maths for 
disadvantaged students are at least in line with 
non disadvantaged students 
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and numeracy make rapid gains in their 
attainment 

Improved attendance for disadvantaged 
students 

Attendance for disadvantaged students is 
greater than 94% 

Increased parental engagement of 
disadvantaged students 

Equal proportions of parents of disadvantaged 
and non disadvantaged attend events such as 
Parents Evenings 

Develop a range of key life skills and 
experiences to ensure that disadvantaged 
students have the skills to support them 
when they leave school 

All students have access to a full range of 
Outstanding Personal Development, with equal 
proportions of disadvantaged and non 
disadvantaged students attending offsite trips 

Raise aspirations through a range of careers 
and enrichment activities 

All students have a successful destination for 
post 16 study 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this 

academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 10,600 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

• Monitoring of teaching and 
learning through the lesson ob-
servation system 

• Personalised support pro-
grammes for any teachers not 
producing consistently strong 
lessons 

• Coaching programme imple-
mented across the whole 
school with the development of 
a coaching team trained by the 
SSAT 

• An extensive mandatory teach-
ing and learning CPD pro-
gramme for all teaching staff 
(combined across the MAT) 

• External CPD courses for sub-
ject-specific development 
(£8000) 

• Work in collaboration with the 
School Improvement Partner to 
further develop the standard of 
teaching and learning (£2600) 

 

Metacognition and self-regulation | 
Toolkit Strand | Education Endowment 
Foundation | EEF https://www. Great 
teaching. com/. EEF effective 
professional development- Guidance 
report. 

 

5, 6 

• Supported by the Literacy 

Team, there is a detailed 

and comprehensive Literacy 

strategy in place designed 

to increase students' 

reading ages.  

Key strategies include: 

Improving Literacy in Secondary Schools 
| EEF 
(educationendowmentfoundation.org.uk) 

1, 6 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
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• Literacy lessons as part of 

the curriculum in Key Stage 

Three 

• Specific targeted SEND 

interventions for students 

with a reading age of lower 

than 8 years old on entry 

• Further targeted 

interventions for students 

with a reading age of 8-10 

Creation and funding of a new 
staffing position of  "Accelerated 
Learning Champion" to focus 
explicitly on Literacy support 

 

Targeted academic support (for example, tutoring, one-to-one support structured 

interventions)  

Budgeted cost: £ 187,660 

Activity Evidence that 
supports this 
approach 

Challenge 
number(s) 
addressed 

• Implement a robust literacy and numeracy assessment 
programme to accurately assess student’s entry levels 
(using internal school assessments) 

• Computer-based reading assessments to be used to 
review the reading ages of students in all year groups, 
three times a year 

• Personalised programmes of support to be adapted 
based on RA test outcomes 

• Modified timetable for some students, with additional 
Literacy Development lessons (£2000) 

• Use of the Corrective Reader programme for students 
who join the school with literacy levels which are sig-
nificantly below expected levels (with a reading age of 
less than 9 years) (£3000)  

• Ability class groupings for Maths (£30,000) 

• Smaller class sizes for lower ability students (£60,000) 

• Targeted Learning Support Assistant in-class support 
(£13,000) 

• Small group intervention (£2500) 

• Bedrock Learning and Hegarty Maths used to support 
literacy and numeracy development across all year 
groups (£2000) 

https://education
endowmentfound
ation.org.uk/educ
ation-
evidence/guidanc
e-reports/literacy-
ks3-ks4 

 

High quality 
teaching across 
the curriculum 
will reduce the 
need for extra 
literacy support. 
Nevertheless, it 
is likely that a 
small number of 
students will 
require 
additional 
support—in the 
form of high 

1, 2, 6 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
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• Continued Accelerated Learning Champion role, to 
work specifically to improve literacy levels (£27,000) 

• Continuation of School-Led Tutor to support students 
(£14,000) 

 

quality, 
structured, 
targeted 
interventions—
to make 
progress.” 
“Students who 
start secondary 
school with low 
levels of literacy 
are a group in 
particular need 
of support. In 
2018, 25% of 
students began 
secondary 
school without 
having reached 
the ‘expected 
standard’ in 
their Year 6 SATs 
reading 
assessment. The 
trajectory of 
similar students 
in previous 
cohorts is stark; 
in 2018, fewer 
than 1 in 5 of 
the students 
who had not 
reached the 
expected level in 
reading at 
primary school 
went on to 
achieve a 4 or 
above in GCSE 
English. Crucially 
however, the 
consequences of 
their low literacy 
are highly likely 
to be felt across 
the curriculum. ” 

• Robust monitoring of student progress across the 
school with explicit tracking of the progress made by 
each of the vulnerable groups, including disadvan-
taged students  

 1, 2, 5 
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• Review and amend curriculum choices to ensure all 
students are undertaking the most suitable, high qual-
ity courses to ensure the highest possible outcomes 

• Rigorous and robust Venn meetings to monitor the im-
pact of subject-specific intervention  

• A personalised intervention programme for targeted 
students includes half term and Easter holiday sessions 
with targeted students. This will include a greater use 
to 1to1 sessions (£6000).  

• Non-teaching mentors allocated to selected students 
to provide support and guidance 

• Subscription to a series of online resources (GCSEPOD, 
Hegarty Maths, Tassomai Science) to support students' 
independent revision (£3160) 

In Year 11, smaller group sizes in English, Maths, Science, 
History, and Geography to support our most 
disadvantaged students (£20000) 

• Development of the schools home learning strategy to 
develop student independence, and this will be sup-
ported by a targeted home club for PP 

 3, 6 

• “Brilliant Club Scholars programme” for high ability Pu-
pil Premium students in Key Stage Three and Key Stage 
Four (£5,000) 

 3, 6 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £ 84,100 

Activity Evidence that 
supports this 
approach 

Challenge 
number(s) 
addressed 

• The Attendance Officer to continue to monitor the at-
tendance rates of all students rigorously and provide 
support strategies where needed (including the use of 
CHEXS family support) (£30,000) 

• Home visits to take place, as necessary, for those stu-
dents where attendance is a cause for concern. These 
may be one off or weekly depending on the need of 
the child and family 

• The first-day response phone calls when students are 
absent will target disadvantaged students first 

• Rewards for attendance will be issued half termly 
(£500) 

• Weekly attendance clinics will take place with the At-
tendance Officer and those students whose attend-
ance is causing concern   

The DfE guidance 
has been 
informed by 
engagement with 
schools that have 
significantly 
reduced 
persistent 
absence levels. 

 

https://www.gov.u
k/government/pub
lications/school-
attendance/frame
work-for-securing-
full-attendance-
actions-for-

4, 7 

https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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• The Learning Mentor will work with some of our most 
disadvantaged/disengaged families and students. This 
will take place remotely where necessary (£30,000) 

• Attendance reports to explicitly report on PP attend-
ance to LAB throughout 2022-2023 

 

schools-and-local-
authorities 

 

https://www.centr
eforsocialjustice.or
g.uk/wp-
content/uploads/2
021/06/Cant_Catc
h_Up_FULL-
REPORT.pdf 

 

• Ensure there is regular communication with home 
about all school events and activities (Maximise on the 
progress made during the COVID-19 pandemic and the 
successes of virtual/online meetings) 

• All parental events letters sent before the event to in-
clude confirmation of attendance reply slip, with 
phone calls to be made for all non-returns 

The Learning Mentor to continue to work with some of 
our most disadvantaged/disengaged families and 
students 

 6, 7 

• Continue to embed the Character Charter lessons into 
the KS3 curriculum and whole school extracurricular 
programme (£2000) 

• Regular rewards for progress in their skills will be em-
bedded into the half-termly reward assembles  

• Ensure all disadvantaged students have equal access 
to all enrichment opportunities, including extracurricu-
lar clubs and curriculum enrichment activities, KS3 
food and music days (any activities with a financial 
cost to the covered by the school) (£6500) 

 3, 8 

• Age-specific Careers opportunities to be planned and 
implemented across all year groups (£5000) 

• External, impartial careers advice and guidance from 
Youth Connexions (YC) to be provided to all Year 11 
students and some targeted Year 10 students  

• Provide information regarding post-16 and post-18 op-
portunities  
 

 3 

 

Total budgeted cost: £ 282,360 

 

 

https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.centreforsocialjustice.org.uk/wp-content/uploads/2021/06/Cant_Catch_Up_FULL-REPORT.pdf
https://www.centreforsocialjustice.org.uk/wp-content/uploads/2021/06/Cant_Catch_Up_FULL-REPORT.pdf
https://www.centreforsocialjustice.org.uk/wp-content/uploads/2021/06/Cant_Catch_Up_FULL-REPORT.pdf
https://www.centreforsocialjustice.org.uk/wp-content/uploads/2021/06/Cant_Catch_Up_FULL-REPORT.pdf
https://www.centreforsocialjustice.org.uk/wp-content/uploads/2021/06/Cant_Catch_Up_FULL-REPORT.pdf
https://www.centreforsocialjustice.org.uk/wp-content/uploads/2021/06/Cant_Catch_Up_FULL-REPORT.pdf
https://www.centreforsocialjustice.org.uk/wp-content/uploads/2021/06/Cant_Catch_Up_FULL-REPORT.pdf
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 academic year.  

Overall, our Year 11 students achieved a progress rate of -0.33.  These numbers are heavily impacted by two key students who had significant needs, 

which led to a personalised programme. Shadow data reflects that without these two students, the overall PP result would have been -0.13 

Our Year 11 Pupil Premium students had a positive destination for post-16 study, with 32% going to Sixth Form.  The decisions made for the  two 

students with personalised programmes were the right thing to do for those students, and it meant that they had a positive pathway and the 

qualifications to continue their studies 

Impact of specific strategies  

Teaching Priorities 

Reading ages are sent home on reports to encourage parents/carers reading engagement at home and to encourage students to want to improve 

their own reading age. We identify the bottom 20% of readers using these tests and review them at every Literacy Team meeting to ensure that they 

are receiving the correct type and amount of intervention. Also, at these meetings, we focus on Pupil Premium students first.  All staff are made 

aware of who the bottom 20% of readers are at Literacy Wednesday morning staff briefings and have to access this information at all times in a 

folder on the Shared Area. This information is used to ensure that lessons are adapted accordingly to our bottom readers with a focus on Pupil Pre-

mium. 

The Literacy Lead has recently delivered whole-school CPD on the EEF recommendations for improving Literacy in secondary schools. All staff are 

aware of the importance of disciplinary reading. 

A new initiative called ‘High Five’ is due to be introduced, focusing on the strategies all staff and students can use in their lessons to break down the 

complex text and help them understand what they are reading better. 
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Academic Support 

KS3 Tutoring/Intervention: 

There is targeted intervention in place, including subject-specific small group and 1-2-1 tutoring sessions, to provide the students with the 

personalised support to match their specific needs. These sessions are prioritised for Pupil Premium (and SEND) students to ensure their progress 

remains comparable to their peers. The impact of which is measured via reading ages: 

YEAR 7 PP 

Primary School 

Reading Age Test 

(June/July 2021) 

Late Sept 2021 

Jan 2022 May 2022 

% ON OR ABOVE CHRONOLOGICAL READING AGE 43% 54% 65% 73% 

YEAR 8 PP 

 

Summer 2021 Late Sept 2021 
Jan 2022 May 2022 

% ON OR ABOVE CHRONOLOGICAL READING AGE 62% 68% 71% 70% 

YEAR 9 PP  

% ON OR ABOVE CHRONOLOGICAL READING AGE 65% 71% 68% 73% 
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Attendance  

Current 

figures 

Numbers 

on roll 
Attendance 

Persistent 

Absence 

Overall 539 93.5 19.1 

PP 177 91.1 29.4 

 

Whilst the figures for PP are below those of non-PP, they are above the National Averages and reflect the difficulties in attendance post-pandemic. 

Much work was done with these students during the year to improve their attendance, and reducing the persistent absence figure for Pupil Premium 

students was a key area. A focus group was subsequently created, which included 28 Pupil Premium students whose attendance was below 90% (Persistent 

Absence). For each student, a lead member of staff was assigned (Director of Learning or SLT) to implement robust and targeted actions and monitor the impact. 

The actions were personalised to match the student’s needs. These included meetings with the student and parents, phone calls home, home visits, letters home, 

rewards, individual target setting, mental health support and family support from our Learning Mentor. This successfully reduced the persistent absence rate for 

Pupil Premium students by 3%. 14% of this PP group went on to achieve 100% attendance in the summer term, and 11% improved their attendance above 90% 

and were no longer classed as persistent absentees.  

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education 

identify which ones are popular in England 

Programme Provider 

Online tutoring TLC 

Scholars programme The Brilliant Club 
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