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MARKING AND ASSESSMENT POLICY 

 
Rationale  

 
To ensure that all students have their work marked in such a way that it is likely to 
improve their learning and learning outcomes, encourage them to take pride in their 
work, develop their self-confidence, raise self-esteem and provide opportunities for self-
assessment.  Marking has the potential to be a powerful, manageable and useful 
ongoing record of student achievement that feeds into future planning.  Crucially, it is 
also a very effective medium for providing feedback to students about their progress and 
how to move on. This policy refers to both regular formative marking and half-termly 
assessments.  

 
The core aims of the marking of students’ work are:  
 

 To see if teaching has been effective, and inform the next steps of planning.  

 To provide opportunities to give praise and encouragement and to show we value 
their work.  

 To motivate students to want to produce high quality work and make progress. 

 To reinforce the standard being aimed for.   

 To help students to improve their work through the setting of challenging, but 
achievable targets.  

 
Individual department marking policies set out the frequency and style of marking for 
each year group/taught course throughout the year - please refer to these in conjunction 
with this policy.  
 
 
HALF TERMLY ASSESSMENT MUST:  
 

 occur at least half termly for Years 10/11/12/13 and a piece of work must be levelled 
or graded, with an effort mark too. It should be indicated to the student where the 
level or grade lies in relation to their target (i.e. “on target”, “1 grade below target”, 
etc.).  For Year 7/8/9 this must occur at least once per term. 

 

 identify strengths (‘www’); 
 

 identify one or two targets with the student which is linked with the assessment 
criteria and is focused on achieving the next level (‘ebi’).  It must be clear that 
students need to act on this feedback; 

 

 include a next step question or task (‘ntt’), which students need to respond to in 
green pen (this could be done as part of a starter activity in the following lesson); 

 

 take place with the student’s full knowledge of the assessment/success criteria 
(which should be displayed in classrooms) and their own target level;  

 

 be recorded by staff and students;  
 

 be reviewed against regularly to inform student progress;  
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 inform the CWL that goes onto reports for that half term, although other 
assessments and historic performance should also contribute to this too.  

 
 
REGULAR FORMATIVE MARKING MUST:  
 

 occur at least every two to three weeks, or every six to eight lessons -whichever is 
more appropriate.  It is important that during this period at least 1 piece of work is 
diagnostically marked to include a www/ebi and ntt (see below); 

 

 checking homework completion should be built into classroom routines, if it is not 
marked immediately; 

 

 identify strengths and congratulate good work (‘www’) and weaknesses and set 
interim targets which allow development towards a level or grade in their half termly 
assessment (‘ebi’).  It should also include a next step question or task (‘ntt’), which 
students need to respond to in green pen (this could be done as part of a starter 
activity in the following lesson); 

 

 may involve the use of a mini assessment or task which can be marked in detail in 
the same nature as the half-termly assessments mentioned above. 

 
 
All marked work must be given an effort grading and a level/grade.  To grade effort is not 
just to grade presentation (although this may form part of effort, i.e. diagrams drawn 
messily, graffiti on work etc) it is rewarding the effort in relation to a student’s ability, how 
well they approached the task in terms of any preparation required, making effective use 
of time during the task, have they paid attention to success criteria and how they have 
responded to previous feedback.  
 
 
QUALITY ASSURANCE:  
 
A range of procedures exist to ensure that the marking of books is of a high quality.  
These include various work scrutinise including SLT Work Sampling and Department 
Work Sampling.  Work Sampling is also a key element in the school’s lesson 
observations. 
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Assessment for Learning Procedures 

 

SHARING LEARNING OUTCOMES  
 

 Learning outcomes must be shared; 

 The outcomes should be reviewed as part of several plenary activities throughout 
the lesson; 

 The outcomes could be communicated through a key question; 

 The outcomes could also identify key words or skills central to the lesson; 
 
 
VARIED QUESTIONING TECHNIQUES (See yellow booklet for more information) 

 
Students and staff must use a range of questions:   
 

 Knowledge questions Describe which kind of pen you use. 
 Application questions What does this suggest to you?  
 Analysis questions What assumptions can be made from this?  
 Synthesis questions Can you propose an alternative to……?  
 Evaluative questions Which is more important: Daddy or chips?  

 

 Should be used to support the less able and stretch the more able, consolidating, 
developing and challenging current learning;  

 Should give students time to answer; wait five seconds.  “Bounce” questions off the 
students, ie “Matt, why do you agree with Lisa?”; 

 Should allow students to question each other. 
 

 
PEER AND SELF ASSESSMENT  
 

 Should be carried out when assessment criteria are accessible to everyone, 
differentiated where appropriate, and set clear expectations of performance.  

 Must be a process which is simple, engaging and non-threatening; 

 Must have a measurable outcome; 

 Could allow students to work with exemplar work; 

 Could allow students to note the targets made from teacher assessment in their 
exercise book or on a feedback sheet to chart their progression taking into 
consideration past and projected performance; 

 Could allow for students to write targets for next piece of assessed work for each 
other or themselves; 

 Could provide all students with the opportunity to complete a self-evaluation at the 
end of a unit of work. 

 Should involve the use of traffic-light cards, mini whiteboards, and a range of other 
AFL techniques. 

 

 
 


